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THE INCLUSICN OF TEACHERS IN GROUP COUNSELING AND THE
CONTINUED DEVELOPMENT OF GROUP COUNSELING WITH PARENTS. THE
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PREFACE

This report is the second major publication of the Western Regicnal Center of
the Interprofessional Research Ccmmission on Pupil Personnel Services. The work
described in this and the previous publication (Shaw and Tuel, 1964) is being
carried out through a grant made available to the Ccnmission by the National In-
stitute of Mental Health. The main thrust of the Western Regional Center has been
to propose a total rationale for guidance services and then to attempt eiperimental-
1y to implement guidance programs in a manner consistent with that retignale.
Because the concept of the "iearning environment” is basic to the Project, and due
to the fact that little vork of a theoretical or research nature has been carried
out relative to this concept, it has been also necessary for Project staff to de-
vole considerable time and energy to this problem.

The Initial publication of the Western Regional Center attempted to specify
the raticnale and to provide a model for the effective renuering of guidance serv-
ices. It also attempted to delineate in a general vay the research procedures that
would be utilized. In the year intervening since publication of A Proposed Model

and Research Design for Pupil Personnel Services in the Public Schools, research

sites have been located and active steps to implement the design have been taken.
This report represents an attempt to state more specificglly the design ¢¥ the
Project, to report on the implementation of the design, and to present currently
avallable data resulting from the Project.

Merville C. Shaw
Director

John K. Tuel
Assoclate Director
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CHAPTER I
INTRODUCTION

In a previous publication (Shaw and Tuel, 1964) a rationale for Public
School Guidance Services was presented, This rationale was accompanied by

a preliminary research design, the intent of which was to test the effective-

ness of the rationale in operation. In brief, this rationale attempted to ex-
plore the relationship of guidance services to the rest of the educational
enterprise and to define an objective for guidance services that would meet
the following test.s:
1. An objective should be stated in clear and unequivocal terms.
If it is necessary to use such ambiguous terms as "adjustment"

or "self-understanding" then specific defintions of terms should

be offered so that no doubt can be left as to their meaning.

2. Objectives should be stated in such a way that they will be
open to assessment and evaluation.

3. Objectives established for guidance programs should be related
to the commonly understood purposes of public education,

L. Objectives established for guidance programs should be feasible.

5. Any objectives established for guidance services should be stated
in such terms that they are applicable at all academic levels and
in all locations.,

6. The objectives established for guidance programs should imply

services which are both unique to the guidance profession and

truly professional in nature.




An attempt was made to explore the present environmental press on public
schools, and to critically examine the role of guidance services within this
context, The incongruity of stating on the one hand that guidance personnel
have a responsibility to all children, and taking the position on the other
that we must work individually and directly with our clientele, was dis-
cussed, The varying roles of the teacher and the guidance specialist were

examined with the conclusicn that the teacher had primary responsibility for

providing information, while the guidance specialist could most effectively
fulfill his role in other ways.,

The general lack of purpose exemplified by most guidance programs was
mentioned, and the subsequent ineffectiveness of such programs was delineated.
After exploring, very briefly, some of the generally accepted purposes of
public education, the position was taken that "the overall responsibility of

education that will find general agreement is -- that education must provide

a situation, an atmosphere if you will, in which the skills and knowledges
deemed by society important to learn can indeed be adequately learned in such
a way that the student can put his knowlege to use." It was further post-
ulated that the primary role of the guidance specialist was to "maximize the
learning of all students, and to enable them to use their learning effectively",

<he implications of this position were explored in scme detail, A brief
outline of these implications includes the following:

1., It is now possible to think of the major objectives of both

elementary and secondary school guidance in similar terms.
2. Acceptance of such an objective would put the guidance staff

into the mainstream of the learning process.
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3. This objective clearly implies that the guidance specialist has a
responsibility to all students.

L. The impossibllity of working directly and individually with children
only is made obvious. The need for working through the significant
persons in the child's learning envirorment, namely, his parents

and teachers, emerges as the only satisfactory solution.

5. Implementation of the proposed objective should make it clear to
all that guidance services are not frills but are directly related
to the learning of children in the public schools,

A very brief outline of the kind of guidance program which naturally
follows from the above objective was presented. The importance of an active,
as opposed to a passive, role for a guidance specialist was suggested. The
need for the guidance specialist to seek out Lis clientele and to name his
tasks, rather than waiting for these to be done for him by the weight of

circumstances, was indicater

The Proposed Model
A model was proposed for an action research study which would progress-
ively attempt to implement the proposed objective of guidance services. This

attempt was, on the basis of initial understanding with the funding agency,

to be an interdisciplinary approach involving as much of the full gamut of
pupil personnel specialties as were available, consistent with quality of
training and experience required to carry out necessary activities., It should
be emphasized that the impossibility of totally implementing the suggested

objective was clearly recognized by research staff due to the fact that already




established and functioning guidance programs existed in participating schools
and that these could not be altered overnight to suit research purposes.

Thus, only a fractional implementation would be possible during the life of
the research grant. This fact alone would make difficult the collection of
data demonstrating that guidance personnel can have a salutory impact on the
learning environment of children. It should be emphasized that even statis-
tically non-significant trends in resultant data may have practical signifi-
cance with only fractional implementation of the proposed objectives.

The first year of implementation was limited to work with parent groups.
The second year of implementation will continue work with parent groups and
will be expanded to include systematic work with teachers. The final year
of the Project will be utilized primarily to analyme data which should then
be available. Only limited procedures involving additional data collection
will be carried out during this final year. A revised schedule for thé 51
months of the life of the Project is included in Appendix A.

In the time between the original exposition of the genersl design and the
present, actual research sites have been located and activated and counselors
to carry out the work of the Project have been trained and utilized. The
diverse nature of the participating districts have necessitated some minor
changes in design. A basic problem in this kind of undertaking is the question
of where to draw the line between the needs of acceptable research design and
the needs of the participating schools. It was necessary for the research
staff to draw this line in several instances, including instances involving
schools deeply committed to the Project. The outcome of this was the loss of
some participating schools, even after they had begun implementation of re-

search procedures,
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In the interests of sound research design, the following "absolutes"

were imposed upon participating schools and guidance specialists:

1., Work with parent groups would be carried out only at the first,
seventh, and either ninth or tenth grade levels (depending on
whether it was a three of four year high school).

2. It was necessary that participating guidance specialists agree
to issue a blanket invitation to all parents in the appropriate
grade in a participating school, not just to selected parents.

3. It was necessary that specialists agree to provide group counseling
service to all parents who elected to participate.

L. Participating districts had to agree to the utilization of all
Project assessment devices, under procedural conditions established
by Project staff. These procedural conditions included the timing

of the use of these instruments and the conditions under which they

should be administered.

5. Attendance at a training workshop was specified as a condition for

all partiecipating specialists. Likewise, attendance at bi-weekly

supervisory sessions was specified as a condition of participation,

6. These supervisory sessions were held in small groups rather than

with the total group of participating specialists to make possible

more effective supervision.

7. It was specified, and constantly reiterated by supervisory personnel,

that parent group sessions must be non-didactic. Beyond this, no

limits of procedure were established for any given specialist.

8. The specific number of group sessions to be offered to any given




parent, the procedure for series termination, and the method of
reforming groups where marked attrition took place, were matters

of procedure determined by Project staff,

9. The time at which groups should be initiated during the school year

was determined by Project staff.

10, The method of adding new schools by already participating counselors

and the timing of their addition was determined by Project staff.

In spite of clear directions given both in written form and verbally

during the workshops and reinforced with subsequent written material, some
problems relative to adherence to established research procedures appeared.
Normally, Project staff became apprised of these conditions only after the
act had taken place. The general result of these departures from established

procedure was not so much to contaminate data, but rather to reduce the total

amount of usable data.

Revisions Necessary Due to Actualities

The following changes have been made since the initial model was

proposed:

l. There are differences in the number of schools involved at each level,
2. There are differences in the outcome criteria being utilized. The
problem of outcome criteria is one which continuves to plague those

who do research in this area. A great many outcome criteria were

initially proposed but, since the development of the original model,

there has been a narrowing of focus with respect to outcome criteria.
This narrowing has been necessary partly because of limitations in

the kinds of information generally available in the schools, and
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partly because of practical restrictions on the amount of instrumen-

tation possible.

Another possible revision in t..e future may be the reduction of
the number of participating school districts in the coming year.
The unwieldiness of attempting to operate a demonstration project
on a relatively limited basis in seven different school districts
has become increasingly apparent to Project staff. For this reason
consideration is being given to the possibility of reducing the
number of participating districts in the coming year. Criteria for
future  participation.would include:

a. The degree of interest in continuation evidenced by a school
district and the participating counselors in that district.

b. The possibility of expanding the research effort to include
additional counselors within a given district.

c. The extent to which progress is being made in a given district
in integrating the present approach into the regular guidance
program,

Procedural changes in methods of collecting data from participants

are necessary in order to obtain a higher proportion of data. These
changes are of two general kinds. The first of these involves sim-
plifying the role of participating specialists in the data collection
process. The second change will be toward the collection of data

from participating parents in person, rather than through the mail.




This chapter has reviewed the basic framework underlying the UCLA
Guidance Research Project, sponsored by the Interprofessional Research
Committee on Pupil Personnel Services. It was pointed out that, on the one
hand, certain procedural modifications were necessary in this study as in all
action research, but that on the other hand, it was possible to adi.ere to
certain "absolutes" in the interests of acceptable research design. A weak-
ness in the present investigation may be that it over-reachss itself. In
attempting to test a total rationale for guidance programs on only a partial
basis, there looms the real possibility that outcomes may not be as definitive
as would be desirable.
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CHAPTER 1II

PRELIMINARY PROCEDURES

The period from August 1, 1963 througk ‘ugust 30, 1964 vas spent in resolv-
ing a variety of problems vhich beset the typical embryonic large scale research
project, and in attempting to solve some which were unicue to the present in-
stance. Due to the time of year at vhich the grant became effective, it ves
extremely difficult to find appropriate personnel. Mainly through good fortune
it became possible to employ an Associate Project Director by the end of Septem-
ber, 1963, and by this time clerical and graduate research staff had also been
employed. The first ten months of the Project were devoted essentially to plan-
ning, site development and instrument development. In the process of planning,

a publicatipn entitled A Proposed Model and Research Design for Pupil Personnel

Services in the Public Schools (Shaw and Tuel, 1964) was prepared and distributed.

In addition, information about the Project was disseminated through presentations
by the Director and Associate Director at a number of professiocnal meetings.

The major facets of the plannirg process consisted of (1) the sharpening
of research procedures, (2) the development of research sites, (3) the planning
and conducting of counselor training workshops, and (4) the development of in-
struments to test outcome criteria. Each of these general topics, except the
last, vill be discussed in this chapter. Instrument development will be con-

sidered in a separate chapter.

Development of Research Procedures
During this the planning phase, it vas necessary to specify in far greater

detail than had been done previously the procedures to be used throughout the




1ife of the Project. Since the design vas intimately related to the concept of
the educational envircnment and the impact vhich pupil personnel specialistis
1yould be able to have on that environment, {1t ves necessary to describe this
environment and to attempt to develop instruments valich would permit scome assess-
ment of certain aspects of it. A variety of philosophical, psychological, and
sociological systems were explored, but none appeared to quite fit the purposes
the investigators had in mind. The sysiem vhich finally emerged was & unique
development of this Project, and the concepts relating to the educational environ-
ment wvill be reviewed in more detail -in the gection on instrument development

and in a separate publication. In addition to coming to grips with the defini-
tion of educational environment and the problems of assessment related to it, it
was also necessary to develop other devices for measuring outcome and to estab-

1lish datae collection procedures.

gite Development

Publicizing the Project

Concurrent vith the development of research procedures, preliminary steps
vere teken in order to ascertain which school districts might be interested in
participating in a research project of this nature. Preliminary contacts with
school districts were begun throughout the State of California. It soon became
obvious, hovever, that the need for supervision would make 1t difficult, if not
impossible, to operate effectively in school districts outside of relatively
easy driving distance of the UCLA campus. For this reason, negotiations with

districts outside of that radius were dropped even though considerable interest

had been expressed by numbers of school districts across the country.
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Contacts with school districts in the Los Angeles area were made in a

variety of vays. A primary method of contact vas through district personnel
knovn personally to Project staff members, and other Persons vho had contacts

in school districts. The third general way in vhich negotiations were initiated
vas for the school to contact some member of the Project staff, after having
heard about the Project either through publication or through having attended

a professional meeting vhere one or both of the investigators had described the
research to be undertaken. In all, twenty-two districts in the Southern Califor-
nia area vere actually visited by Project staff members. The number of visits
per district ranged from one to six. This figure (22) does not include school
districts with vhich there vas preliminary contact that did not culminate in a

visit.

Factors Affecting District Interest

Of the twenty-two school districts actually visited by Project personnel,
nearly all expressed preliminary interest in the Project. In those districts
(approximately half) where interest did not extend beyond the preliminary stage,
a coolness tovard the idea of participation was perceptible at rather specific
Points. These points included:

1) The point at vhich the individual being intervieved determined that
funds would not be flowing directly into the school district.

2) The point at which the individual being intervieved first determined
that the Project involved a rather radical departure from current
guidance practices.

3) The point at vhich the individual being interviewed first became
avare that parent participation was necessary.

L) The point at which the administrative officer being interviewed
first determined that guidance staff would be called upon to do
group counseling.

L e e M s
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5) The point at vhich the individual being interviewed first determined
that participating personnel specialists would need to work at night.

Initial interviews wvere held primarily wvith either directors of pupil per-
sonnel services, or directors of guidance. In only two instances did the
initial interviev involve a contact vith an assistant superintendent, and in
no case did it involve contact with the superintendent. As a matter of fact,
in no district, including those who eventually elected to participate, did the
investigators ever meet a superintendent during the preliminary stages.

In addition to the districts in Southern California, inquiries were received
from a number of aschool districts throughout the United States. These districts
had heard about the Project either through reports published by the central staff
of the Interprofessional Research Commission on Pupil Persomnel Services, or
through copies of the Model vhich were mailed to key guidance personnel across
the country. Inquiries relative to participation in the ProjJect were received
from as far awvay as New York, North Dakota, Oregon and New Mexico.

Much could be said of the visits made by the Project Director and Associate
Director to the twenty-two districts in Southern California. Had it been
possible to anticipate some of the kinds of situations arising, a tape recorder
vould have been a most useful tool, for certainly the material for a book vas
available in these interviews. Scme of the most highly recormended directors
of pupil personnel programs provided scme of the major disappointments to the
investigators. In several cases, a director quite plainly expressed the idea
that he vas satisfied with his program as it existed, saw no reason to do re-
search that might upset it, and held that his major problem (if any) vas the
need to add more staff. One such director told the investigators, almost

literaily, "Don't call us, ve'll call you." In another instance, they spent
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two hours discussing the Project with a director of guldance who was most
enthusiastic about it. The director indicated that he felt that the counseling
staff in the secondary schools would also be enthusiastic about it. After two
hours the director of pupil personnel services entered the meeting, and within
a total elapsed time of three minutes had (1) completely thrown out any possi-
bility of participating in the Project on the grounds that his counselors were
incompetent to do what was required and (2) bluntly reprimanded his director of
guidance for daring to show such interest. It is interesting to note that this
director of pupil personnel services had been established long enough that he
should have had some embarrassment about saying that his counselors were not
competent to deal with parents.

Come of the initial contacts involved meetings with directors of guidance
or head counselors and counseling staffs. One generalization from these ex-
periences was that the enthusiasm of the counseling staff frequently exceeded
that of the individual with administrative responsibility for the guidance
program. In at least one situation where this was the case, a head counselor
firmly vetoed the idea of participating in the Project over the consensus of
his staff that they would like to participate.

When such site explorations were made, it was the policy of the investiga-
tors to present school participants in attendance with a copy of the Mcdel and
procedures and also with copies of evaluation devices, most of which were only
tentative at that time. The absolutes delineated in the preceding chapter were
carefully explained. In the case of schools visited in the fall and early
winter, this material was not available and could not be placed in the hands

of participants. Having it available in later interviews made the task of
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explaining the Project and gaining cooperation somevhat easier. It was only
through hard experience that it was learned that materials placed in appropriaie
hands were not always carefully read by those who received them. This turned
out to be true in two of the seven participating school districts which, after
having agreed to participate, having sent counselors for special training in
the workshop, and actually having contacted parents for possible participation
in group discussions, apparently read the evaluation devices for the first time
and abruptly decided that it would not be possible for them to participate if
these devices vere a necessary part of the Project.

In some districts the response was enthusiastic and a desire was expressed
on the part of the district persomnel to have large scale involvement of their
pupil personnel staff. Heavy participation by any single district was dis-
couraged by Project staff because of the desire to involve several districts,
vhich in twrn limited the funds availsble for any single district. Thus, actual
numbers of individusls perticipating could have teen considerably larger then
those to which they vere limited, were it not for financial limitations.

Approximately half of the districts actually visited expressed a substantial
degree of interest in the Project. Of these, six were chosen in the Southern
California area for actual participation. Most districts eliminated from con-
sideration were dropped because they did not have personnel with a minimum of
training which would insure competency or because further investigation revealed
that the district had a history of undercutting pupil personnel services, thus
reducing, not only chances for adequate implementation of Project procedures,

but also the possibility that new knowledge stemming from the Project would be

incorporated into the ongoing guidance program.
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National Interest in the Project

In addition to investigating a large number of school districts in ths
Los Angeles area, inquiries arrived from school districts all over the country
as information about the Project and its purposes became more widespread. It
was necessary, in most instances, to refuse these generous offers of cooperation
due to a whole host of factors, including financial limitations, administrative
problems, and the non-availability of supervision in those districts removed

by long distances from the Los Angeles area. In the case of one such district,

hovever, all factors were favorable. There wes enthusiastic endorsement of the

purposes of the Project from the superintendent on dovm; there existed an active
pLpil personnel program vhich had had vigorous leadership; and there existed a
cadre of personnel workers skilled in the use of group techniques. In addition,
supervisory help of the very highest caliber was available in the district. In
view of these circumstances, this district (Albuquerque, New Mexico) was admitted
as a participant in the Guidance Research Project.

In order to determine the appropriateness of both district participation
and pupil personnel specialist participation, forms vere developed vhich would
provide certain information on each prospective paxrticipant. The data obtained
from these forms is summarized in Chapter VI. A copy of the form will be found
in Appendix B. After receiving a definite expression of interest in paxticipa-
tion, and after investigating factors vhich Project staff believed to be rele-
vant to adequate functioning, districts were notified of their acceptance as
Project participants through s letter to the individual designated by the
district as the contact person, and each individual participating specialist

was individually notified of his selection. Although a selection function was
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exercised by the investigators, it appeared that the self-selection which tock

Place vhen individual pupil personnel specialists elected to participate or
not to participate in the Project was of great importance in providing high

quality participating specialists.

Suggestions for the Future

The time consuming, tedious, and at times disheartening experience of
developing research sites resulted in two Pieces of hard-won knowledge on the
rart of the Project staff. It might save others who anticipate engaging in
a similar endeavor some time and trouble if these were stated. While they
cannot be considered empirical, they are important by-products of the current
research effort. The first suggestion vhich the investigators would have to
meke is that initial contact regarding the participation of a school district
in a sizable research project should alvays be made vith the superintendent and
with no one else. It is perfectly proper to utilize someone in the district
knovn to the researcher as a point of preliminary contact, but vhen it comes
to discussing actual participation and the burdens vhich the district will have
to bear, no one of lover rank than superintendent is capable of responding
adequately and of definitely committing the district to participation. A
second piece of information relative to the same point is that the agreement
of the district to participate in the Project should be secured in writing. This
is not so much with a view to making a legally binding commitment, but rather
to insure that appropriate district officials will thoroughly familiarize thewn-
selves vith the research procedures and with the obligations that the district

is incurring through its agreement to barticipate. In the present research, two

of seven districts indicated, well after the Project was underwvay, that they
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would not utilize certain data collection procedures vhich they had previously
been informed vould be necessary. They were uvilling to do everything else but
not these specific things. As a result, it was necessary for Project staff to
end the participation of these districts, and the research effort was unnecessar-

ily handicapped.

The Counselor-Triining Workshops
The Need for Special Training

An important part of the resecarch design involved the provision of a brief
but intensive series of training sesslons for all participating guidance special-
ists. Although participants had been carefully screened and wers cooperating
wvith the research staff on a volunteer basis, they had, as a group, relatively
little experience in group procedures. Thus, one of the prime purposes of the
workshops was to provide them an opportunity to learn from experts some of the
fundamentals of group counseling. The second purpose of the workshops was to
acquaint participating specialists with the research design and procedures and
vith the rationale underlying the design. Since these guidance specialists
would be the ones primarily responsible for actual collection of data, it was
imperative that they have a precise understanding of the procedures to be used
and hov they were to be implemented. (The names of all participants are listed
in the acknowledgements.)

Orgaenization of the Workshops

Because of the fact that two widely separated groups of counselors vere
participating in the research project, it was necessary to hold two different

workshops. The Los Angeles Workshop was held through the five day period from

June 21-25, 1964 on the UCLA campus. Half of the participating consultants were
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housed in University dormitory facilities and remained full time on campus.
Those within easy driving distance of the University commuted daily. Actual
workshop sessions were held in the conference rocms of the residence halls where
excellent facilities for this purpose were available. Dr. Clarence Mahler, an
expert in the use of group procedures in schools, sexrved as chief consultant in
the training of counselors for work as parent-discussion group leaders. All
twenty-five participating counselors attended this workshop. Because the suumer
session of all major institutions in the los Angeles area began on the opening
day of the workshop, some counselors attended the workshop at the expense of
missing a full wveek of academic work.

The Albuquerque Area Workshop was held over a two-day period in the central
aduinistrative offices of the Albuquerque Unified School District. Special
circumstances conspired to make this workshop shorter and less intensive than
that for the Los Angeles participants. Chief among these reasons was the fact
that negotiations with Albuquerque were concluded so late in the school year
that there was no possibility of getting together any significant group of par-
ticipating counselors through the summer months. An additional complicating
factor vas that the necessity of holding two different workshops was not con-
templated at the time funds were allocated for workshop purposes. For these two
reasons the Albuquerque Workshop was not only shorter, but also did not involve
counselors living-in at the vorkshop site. The same consultant in group pro-
cedures served in both the Los Angeles and Albuquerque Workshops. However, in
the case of the Albuquerque Workshop, Dr. Stanley Caplan, Associate Professor,
University of New Mexico, slso an expert in group procedures, served as co-

consultant with him.




T T AR R T A T TR T AT AERERT SR TR T AT R R T R e e A e e TR e T AR AR TR A ST e e TR TP R T e e I

IT - 11

The U.C.L.A. Workshop

In order to involve the participants in the actual counseling process, it
was necessary to group them in some practical manner. The most meaningful way
to make this division was to separate the elementary and secondary school par-
ticipants. In addition to creating two groups approximately equal in size to
the groups vhich would be handled by the participants, this division alro enabled
the vorkshop staff to deal separately with the different problems of data collec-
tion on the elementary and secondary school levels. Generally speaking, one half
of each day was spent by each guidance specialist in actual participation in
groups and in becoming more sophisticated in the use of group techniques. The
other half of each day was devoted to somewhat more didactic sessions dealing
with the rationale, research design, and data collection aspects of the Project.
The schedule of actual time usage is included in Appendix'c. The living-in
arrangement which most specialists were able to take advantage of was of prime
importance. Informal discussion sessions after the close of regular workshop
hours appeared to add greatly to the impact of the workshop.

Although it is only a subjective observation, those responsible for conduct-
ing the workshop agree that, vhile the participants arrived at the workshop

interested in the Project, they left enthusiastic about it. This enthusiasm

has continued through the first half of the first year of actual experig:ntation

and has been especially manifest in the disappointwment of participants whose
administrators have refused to honor their original commitments, and thus have
forced Project staff to withdraw from theixr schools.

Fach attendant at the Los Angeles Area Workshop was presented with a copy

of the publication entitled, A Proposed Model and Research Design For Pupil Per-

sonnel Services in the Public Schools (Shaw and Tuel, 1964), and with a binder
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containing ceveral kinds of materials, including the workshop schedule, the names
of other participants, copies of evaluation instruments, the data collection
schedule, models of appropriate letters to parents, and appropriate materials on
group counseling taken from the literature and prepared by Project staff. Copies
of the evaluation instruments will be found in Appendices F through K. Copies

of materials prepared by Project staff which were presented to the participants
at the workshop sessions will be found in Appendix C. Other materials utilized

included"Encouraging Children To Learn: The Encouragement Process,' by Dinkmeyer

and Dreikurs, and a speech entitled, "Basic Principles in Dealing With Children,"
delivered by Dr. Rudolph Dreikurs to the Special Services Staff of the Torrance
(Celifornia) Unified School District. All of the materials relating to data
collection were reviewed in the formal workshop sessions. The materials from
the literature were referred to, but not reviewed foxrmally; participants made
use of these kinds of materials in their hours outside of regular workshop

sessions.

The Albuguerque Workshop

As mentioned above, the workshop held for participating guldance specialists
in the Albuquerque School District was both briefer and less intensive than that
held for the participants frcm the six Los Angeles area school districts. In
spite of its briefer duration, this workshop had the same general purposes as
the Los Angeles Area Workshop. Through utilizing an additional expert in group
process, it was possible to compensate for brevity. There was also one evening
session at vhich a group of eight parents actually participated in & counseling

session while being observed by all Project participants in the Albuquerque area.
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The Albuquerque participants vere provided with exactly the same sets of
material as had been provided to the Los Angeles participants. Because of the
distance of Project staff from Albuquerque, it was impcssible for them to form
any velid, first hand opinion of the lmpact of the workshop on Albuquerque par-
ticipants. Supervisors in the Albuquerque area, hovever, reported great en-
thusiasm, both among participating guidance specialists and in participating
schools generally. It was reported that the staffs of same schools actually
felt hurt at being left cut of the Project in the first year of operation in
Albuquerque.

Tt has become obvious to Project staff that it will be necessary, both for
purposes of morale and control, to hold workshops in the Los Angeles and
Albuquerque areas which are similar, not only in material and personnel, but
in length and intensity. In additionm, they should be held at approximately

the same time of year. Plans are currently underway to meet the needs observed

as 8 result of last Spring's experience with the workshops.




CHAPTER III

INSTRUMENT DEVELOPMENT

At the beginning of the Project, three special considerations with
respect to instrumentation confronted the investigators. The first of these
special considerations was that this was to be a unique Project with rather

f unique objectives, a situation which necessitated the development of special

i instruments for the evaluation of outcomes. After careful exploration of the

: possibility of utilizing already existing instruments, it was evident that,

g' with the exception of the Parent Attitude Research Inventory, developed by

é Schneffer and Bell (1958), techniques of evaluation would have to be developed
f by the investigators themselves. The second consideration was the fact that

é material from certain samples would, of necessity, have to be collected

f through the mail. This contingency imposed ¢ertain restrictions upon the

. data collection process. The third guneral consideration was that the Project

was being carried out in certain districts where, for good and sufficient

reasons, there was real sensitivity on the part of the school system personnel

Cod Tyt

to public eriticism,

e

With these three general considerations in ..ind, six specific eriteria,

apart from the usual criteria of reliability and validity, were agreed upon.

The first of these special criteria had to do with the fact that it would

be necessary to process large quantities of data. It was, therefore, desir-

able frcm the point of view of accuracy and efficiency to utilize a collection

W T R

technique which would permit the direct automated translation of responses

into analyzable form. A second factor taken into account was time demand.




AL i L S G ST " o e R S NP
vl e A Rl - i R i v 051 A s 1O ML S SN Y

III - 2

Parents are frequently sensitive about receiving materials through the mail
from the schools which will require a great deal of time to complete. They
may react to such material either by ignoring it or through protest to the
responsible authorities in the school system. In either case, the outcome
is undesirable from a research point of view. Related to this general
problem is a third criterion of instrument construction, that of covenience
of handling., This is a two-way problem since material should be convenient 1
to handle for mailing and should be convenient for the respondent as well.
Both the mark sense card system and the optical page reading system were con-
sidered. The mark sense card system was tried out with mailed data, but the
proportion of response was such as to make the Project staff suspect that the
need to use a special pencil (which was mailed with the forms) and the incon-

venience involved in using five different IBM cards, which were separate

from the question blanks, had helped to create a negative reaction in the re-

spondents, which in turn resulted in a relatively low proportion of respocnse.

From the point of view of Project staff, it was simpler and less expensive

to handle material which did not call for the use of a special pencil. A

fourth consideration was the need for simplicity in responding to the evalu-
ative material, The use of separate answer sheets or cards and the need to

utilize special materials such as an electrographic pencil, seemed unnecess-

arily complex. A trial run evoked the suspicion that cards could become mixed

up during the taking of the inventory and result in spurious data. The fifth

special consideration was that of cost, All other things being equal, it was

felt that cost should be held to a minimum.
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The system which the investigators judged best capable of meeting all of
these special demands was the IBM optical page reading system, which employs
special gcombined questionnaire - answer sheets which can be processed through
the IBM 1230 Optical Page Reader. This system has the advantages of (1) ac-
cepting marks made by an ordinary soft lead pencil, (2) accepting sheets which
have been folded in mailing, (3) combining questions and answer spaces on one
sheet, and (4) sutomatically punching cards from marked data.

The gixth special requirement, though related less to administrative
matters, was of prime importance. This requirement was that there should be
general acceptance of the evaluative materials even on the part of non-part-
icipating parents who were being used as controls and on the part of teachers
in the participating schools, as well as on the part of parent participants
and students. The creation of attitudes of suspicion or hostility would be
inimical to the general aims of the research, It was recognized that it would
not be possible to overcome this problem completely, but at the same time care
was taken to avoid unnecessary offense to those who might respond. It was
noted by Project staff that negative responses to Project material, which
were reported, seemed to come from a very tiny proportion of the total pop-
ulation, and that, when such objections were handled firmly by responsible

school officials, they did not damage either the school system or the Project.
Individual Data Collection Instruments

The Student Data Summary (SDS)

In order to collect such background data, grade point average, standard-

ized test scores and behavior ratings as might be found in the individual
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student's cumulative record, a special form was devised using a format scorable
by the 1230 Optical Page Reader. This form was used by members of the Project
staff in on-site recording of certain data abstracted from school records.

A copy of the SDS is included in Appendix F.

School Opinion Survey QSOSZ

In the absence of any comparable instrument, the investigators
developed a broad spectrum multiscale opinionnaire which could be adminis~
tered to all five educational role groups, i.e., teachers, counselors,
administrators, parents and older students, Beginning with a pool of over
300 items dealing with educational issues drawn from the literature, they
reduced these through preliminary testing to 250 items. These items formed
the original instrument, the School Opinion Survey, Form A. Form A was

then administered to all teachers, counselors and administrators, and to

all tenth grade students and parents in a medium sized California city
school district, The resulting data were factor analyzed ana subjected
to tests of difforences between subgroups,

Ten strong factors emerged (see Table 1). The ten items in each scale
which exhibited the greatest loadings were selected and used to construct

a revised version of the instrument composed of 100 items, Form B, Form B

was then printed in the special format necessary to be read by the IBM 1230
Optical Page Reader. (A copy of this form may be found in Appendix G.)

f It was this form which was used as the research instrument during the
school year 1964-65., It is anticipated that the data collected during this

period will soon permit preparation of a Manual for the School Opinion Survey.

Because five items touching on religious opinion drew fire in a few

scattered instances, it was decided to reduce criticism in this regard by - &
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TABLE 1

Scales of the School Opinion Survey

I. Philosophy - Values - Objectives

Seale Number

1. Humanist
2e Realist
3. Experimentalist

IT, Techniques

Scale Number

he Individual Attention
5 Group Activities

6. Professionalization

Te Non-Academic

8. Academic Discipline

9. Scientific Objectivity

10, Strict Control
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revising the lixperimental Seale:. The result of this revision, Forp C,

will be used in most future applications of the instrument.

Family Life Attitude Inventory (FLAI)#*

The major development work on this instrument was done by Schaeffer,
Bell and Bailey. They developed two forms of the instrument, a form for
mcthers and a ferm for fathers. The mother form contained 115 items and the
father form 240 items, The mother form consisted of 23 scales of five items
each, while the father form consisted of 30 scales of eight items each. The
scales were developed through use of factor analysis, and built on a circum-
plex model. Alﬁhough there are separate scales for mothers and fathers,
there is a great deal of overlap both with respect to subscale titles and
specific item content, Taking advantage of this situation, the present
researchers appropriated the 14 scales which appeared on both mother and
father forms of the inventory and reduced each scale to seven items (to keep
the total number of items under 100), It was necessary to rewrite some
items to reflect the common gender. The 14 scales included on the present

modification are indicated in Table 2 along with the scale number they rep-

resent on the original father and mother forms of the PARI. Table 2 also
gives the scale names and the corresponding items on the UCLA form of the
PARI (FLAI). A copy of the FLAI will be found in Appendix H.

The items included in the FLAI and their equivalent items on the
original PARI forms are indicated in Table 3. The term "equivalent" is
broadly interpreted here, and does not, at this stage of the research,

imply statistical equivalence.

¥ Parent Attitude Research Instrument. (UCLA Guidance Project Modification).
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TABLE 2

Names of PARI Scales Used in the FLAI, Their Equivalent Scale Numbers on
Original PARI Forms, and the FLAI Item Numbers Included in
Each Scale

{PART Scale Number

Scale Name Father Mother | FLAI Item Numbers Included

- Farm Form In This Scale
1. Encouraging Verbalization 1 1 1, 15, 29, 43, 57, 71, 85
2, Fostering Dependency + 2 2 2, 16, 30, 44, 58, 72, 86
3. Seelusiveness 3 3 | 3,17, 31, 45, 59, 73, &7
L. Breaking The Will L L L, 18, 32, 46, 60, Tk, 88
5. Marital Conflict 7 7 5, 19, 33, 47, 61, 75, 89
6. Equalitarian i 8 1, 6, 20, 34, 48, 62, 76, 90
7. Suppression of Agression 5 13 12 7, 21, 35, 49, 63, 77, 91
8. Deification of Parent ; 14 11 8, 22, 36, 50, 64, 78, 92
9. Exclusion of Outside Influenceg 15 10 9, 23, 37, 51, 65, 79, 93
10, Irritability j 16 9 10, 24, 38, 52, 66, 80, 94
11, Strictness i 17 8 11, 25, 39, 53, 67, 81, 95
12, Supression of Sexuality ? 18 18 12, 26, 40, 54, 68, 82, 96
13. Comradeship E 20 21 13, 27, 41, 55, 69, 83, 97
1. Avoidance of Communication ; 23 16 14, 28, 42, 56, 70, 84, 98
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TABLE 3 III - 8
Corresponding Item Numbers Between the FLAI and the PARI

FLAI PARI Item Number FLAT ' PART Item Number
Item Number | Father Form Mother Form| Item Number ' Father Form Mother Form
1 1 1 50 C104 80
2 2 2 51 ' 105 79
3 3 3 52 106 78
L L L 53 107 7
5 7 7 54 108 87
6 8 1L 55 110 90
7 13 12 56 113 85
8 1/ 11 57 121 93
9 15 10 58 122 9l
10 16 9 59 123 95
11 17 8 60 12/ 96
12 18 18 61 127 99
13 20 21 62 128 106
14 23 16 63 133 104
31 2, i 6L 134 103
32 25 | 65 135 102
33 26 66 136 101
34 27 67 137 100
37 30 68 138 110
38 37 69 140 113
L3 35 70 143 108

L, 34 | 71 151
L5 33 g 72 152
L6 32 | 73 153
L7 31 T4 154
48 L1 75 157
50 Ll 76 158
53 42 77 163
61 L7 78 164,
62 48 79 165
63 L9 80 166
A 50 81 167
67 53 82 168
68 é0 83 170
73 58 8L 173
Th 57 85 181
75 56 86 182
76 55 87 183
77 5L, 88 184,
78 6L 89 187
80 67 90 188
83 62 91 193
1 70 92 194
92 701 93 195
93 72 9L 196
9% 73 95 197
97 76 96 198
98 83 97 200
103 81 98 | 203
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The Educational-Vocational Plans Iventory (EVPI)

In order to meet the special evaluation needs posed by parent discussion
groups at the high school level, where emphasis was placed on educational-
vocational planning, it was necessary te develop an instrument which would
reflect some of the areas around which parent discussion would center. The
EVPI was developed to meet this need. This instrument, like the SOS and the
ILAI, was designed to be processed through the 1230 Optical Page Reader. It
focuses on the areas of ability and interest, and was designed to reflect
both the subjective opinions of the respondent and his more factual knowledge
of his own abilities and interests. Since this instrument was to be utilized
in high school parent discussion groups, and with high schoocl students, the
questions relating to interests were built around the interest categories
of the Kuder Preference Record (Vocational).

The EVPI has been used, not only as a measure ¢f change occuring in
parent participants, but also as a base line to determine the equivalence
of participating and non-participating parent groups with respect to the
objectivity of their knowledge about their children's interests and abilities.
It will also be used with oontrol parents to determine whether or not changes
have taken place in the non-participating groups.

Two forms of the EVPI were developed: Form S for students and Form P
for parents. Items are identical in content on the two forms except that the
student form requires a first person response, while parents are asked to
answer the questionnaire with reference to their children. Completion of the

form takes from five to ten minutes. A copy of both forms of the EVPI will

be found in Appendix I,
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Group Data Collection Instruments

The Post Series Reaction Sheet (PSRS)

This instrument was developed to assess the subjective responses of
participating parents to their experience in the discussion groups. According
to some authorities, ome of the major criteria of the success of counseling
is the response of those who participate in it. With this in mind, the
PSRS was designed to measure in several ways the valence of parental reaction
to their experience. It was felt necessary to design an instrument that would
permit respondents to reply in open-ended fashion to at least some of the
items. Because of this, the PSRS was not designed for scanning by the
Optical Page Reader, but requires manual key punching of data in IEM cards.

A copy of the PSRS will be found in Appendix J.

The Group Attendance Form (GAF)

This form was designed to enable counselors to keep track of the atten-
dance of their participating parents, and to provide data relevant to parent
attrition. It was turned in by counselors upon completion of each group

series. A copy of the GAF is included in Appendix J.

The Counselor Response Forms (CRSG and GCR)

It was anticipated at the outset that most of the counselors participat-
ing in this Project would have had little experience in group work. It was
hoped that substantial numbers of those who participated in the first year of
the Project would elect to do so in a second year. For this reascn, a record

of attitude change on the part of the counselors as they gained additional ex-
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perience in group counseling was desirable, In addition, counselor reactions
to their experience as group leaders were deemed desirable partly because

such information could assist in the evaluation of outcomes, and partly be-
cause it could be of help in modifying procedures. Two forms were developed

to accomplish these purposes. The first of these was called Counselor Reac-
tions to Specific Groups (CRSG). Each counselor was required to complete one
of these forms at the termination of gach series in which he was a group leader,
The second form was called General Counselor Reactions (GCR), and was completed‘
by each counselor after all of his group work had been terminated for the

Year. In the case of both forms, open-ended items were used, and for this
reason it was not possible to utilize the optical page reading system., An
additional reason for not utilizing this or any other mechanical system of

data tabulation was the relatively small numbers of forms to be processed,

Copies of the CRSG and GCR will be found in Appendices J and K I'espectively,

School Data Collection Instruments

The Parent Response Form (PRF) and the Community Evaluation Blank (CEB)

Two spacial forms were devised for the collection of general school and
community data, The first of these was called the Parent Response Form (PRF),
This form was completed by each participating consultant after he had sent
letters inviting parents to participate and had received all postal reply cards

or slips which were going to be returned.* It enabled each counselor to

* Initial experience indicated that this form could be more reliably completed
by Project staff,
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summarize the number of parents contacted, those who responded, those who did
not respond, and the nature cf the response,

The second special form was the Community Evaluation Blank (CEB). This
form utilized to sollect information descriptive of the size and socio-econ-
omic and ethnic status of the clientele of participating schools, It was

completed by the principal of each school. Copies of both of these special

data collection forms will be found in Appendix K,
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CHAPTER IV
RESEARCH PROCEDURE

Selection of participating school districts, training of participating
consultants and development of instruments only set the stage for the actual
program of research, It still remained to prepare the "script", i.e., the

actual detailed procedure by which a controlled study could be conducted.

It is frequently at this point that many otherwise well conceived investiga-
tions break down and that fatal contaminations and losses of data gain
entrance. Each step of the research procedure was, therefore, given pains-
taking scrutiny by the investigators. Extreme care, ¢f course, does not assure
perfection, Doubtless, numerous flaws remain which eluded the authors but will
be all too apparent to many trained observers.

The major phases of the research procedure were (a) parent group enroll-
ment procadure, (b) individual data collection procedure, (c) group data
collection procedure, and (d) data processing procedure. A section of the

chapter will be devoted to each of these phases.
Parent Group Enrollment Procedure

Six steps were necessary to establish the parent groups (See Diagram 1).
These were (1) printing of post cards, return envelopes and parent letters,
(2) preparation of the Student-Parent Lists, (3) mailing the Invitation
Letters, (4) enrollment of respondents, (5) mailing Follow-up Letters and
(6) follow-up phone calls. The variocus printed materials used in conjunction

with these steps may be found ir Appendix D.




At A ik

AR 1 1 e it L L LR A ALt Ll hasbis AL e L E e L
DA b A T S A SR R b D A et d A M o

V-2 3
DIAGRAM 1

SCHEMATIC DIAGRAM OF
GROUP SET-UP PROCEDURE

SCHOOL RESEARCH CENTER STOCK OF PRIN TED PFPORMS
RECORDS l
RETURN SAMPLE LETTERS RETURN
POST CARDS (1),(P),(N) and (W) ENVELOPES and
[ FLAI or EVP
Prepara Approved? No Revise
Student -Parent
Lists
Yes
Address Print
Two Sets of Required
Envelopes
1
3 Yes C  Enrolled? DNo
SECOND First | |[LETTER |
SET SET ! ngn —
. oy
!2
¥ ¥ e N
Stuff First
Mailing H
(Stuff Second )
(second — > Nailing
">Mailing) L
File
iteplies
.
Mail

]
]
|
|
\ 4 ‘
YTS Enroll in Group !
- , on Preferred Night f
|
|
!
Set Up |
GAF |
y: yChccept ancez ¥ €8 Forms Received
Inglude:L by Center
Newr Scheo No
i l Father
, L liumber Record on \ﬁ——‘
] -L0 of Acceptances Parent Response Form /%
3 er Consultant T - 503
] . TVPI
§ lS’I‘UDL-PAR. LIST PRF FILE GAF FIL: FILE
| i - |




1. The Research Center Staff designed, printed and distributed pre-paid

2.

3.
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post cards for the parents to respond to the invitation letter. Pro-
vision was made on the card for parents to indicate whether father,
mother, both parents or neither parent planned to attend, and which
night of the week was preferred for the group meeting. Each school
stamped its own address on the cards which it sent out. Business
reply envelopes addressed to the Research Center were also printed
for enclosure with the second (Follow-up) letter. Three sample parent
letters were prepared for local approval and duplication by each
district. These were the initial Invitation Letter "I", the partici-
pating-parent Follow-up Letter “P" and the non-participating parent
Follow-up Letter "N", These materials were then delivered in the
needed amounts to the consultants,

A list of names and addresses of children who were then at the spec-
ified grade level together with the names of their parents were com-
Piled under the direction of the consultant(s) responsible for each
school. This was known as the Student-Parent List. Two envelopes
for each family were addressed from this list, one set for each mail-
ing. A copy of each Student-Parent List (Appendix E) was transmitted
to the Research Center by the responsible consultant,

The initial Invitation Letters "I inviting the parents to participate
in the groups were submitted for district approval, revised as needed,
reproduced and signed by the administrator. Cne of these, together
with a printed post card for the parents to reply was stuffed into

each pre-addressed envelope and mailed,

3
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L. As the cards were returned, replies were tabulated and a mark placed
next to each family name indicating whether (1) father only, (2)
mother only, (3) both parents, or (4) neither parent planned to
attend. After replies ceased coming in (about two weeks), those
families were placed in category (5), "no response,' from whom no
card had been received. Frequencies of response in each category
were then recorded on the Parent Response Form (Appendix X) and trans-
mitted to the Research Center. Parentc anéwering in categories (1),
(2), and (3) were enrolled in groups meeting on the evening for

which they had indicated preference on the returned card. A Group

Attendance Form (Appendix J) was prepared for each group so consti-
tuted, listing the parents who hud enrolled. Where the positive re-
sponse was too small, it was necessary for consultants to include
additional schools. When too many parents signed up, a sample of
them selected randomly was 23signed to a "wait list," informed that
they would be enrolled in a group meeting later in the year and these
parents were employed as a control group to test the hypothesis that
changes observed in the immediately started group could have been due
to general influences extrinsic to the actual group experience.

5. The second set of letters was prepared. For enrolled parents Follow-
up Letter "P" thanking parents for their response and informing them
of the exact time and place of the meeting was prepared and signed.
This letter also contained a request for them to complete and return

the enclosed questionnaires. The appropriate one of these two let-

ters was stuffed together with the questionnaires and a business
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reply envelope addressed to the Research Center in each of the second
set of pre-addressed envelopes and mailed.

6. Follow-up contacts by telephone were found to be effective in increas-~
ing the rate of attendance among parents who had promised to come.
This procedure, however, was not a required feature of the design and

was not employed by all cooperating schools.
Individual Data Collection Procedure

It was imperative to the design that preassessment of the attitudes of
parents, teachers, administrators, counselors and high school students be ac-
complished before the experimental intervention, i.e., the commencement. of the
group series. It was also desirable to collect behavioral data on the student
sample as early as possible in the Ssequence. Four special instruments, pre-

viously described, were used for this purpose. These were the School Opinion

Survey (SOS), the Family Life Attitude Inventory (FLAI), the Educational-

Vocational Plans Inventory (EVPI) and the Student Data Sumrmary (SDS). (Copies

of these instruments are included in Appendices G, H, I and F respectively,)
This initial assessment was undertaken in the following manner for each role
group (See Diagram 2).

The assessment of parent attitudes necessarily had to be conducted by
mail.* As described above, the instruments used for the assessment were en-

closed with the second letter mailed by the school to the entire sample of

#* An exception was one participating district whose regulations prohibited
mailing such material, There, participating parents were handed the material
in person in a group session prior to the beginning of parent group dis~-.s
cussions. ‘
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parents. It was expected that the percentage of response would leave some-
thing to be desired especially among those parents who had elected not to
participate in the groups or had not sven returned the post card., However,
it was considered important to seek some index of the way opinion patterns
might differ among those parents participating, declining to participate or
simply not responding. Parents of elementary and junior high children were
sent the S0S and the FLAI, Parents of high school studente were sent the S0S
and the EVPI (Parent Form), Processing of returned questionnaires will be
described below,

Teachers were given the S0S by the staff consultant 3n their school, pre-
ferably at a faculty meeting where its purpose had been explained. They were
asked to return it unsigned to the Research Center in the business reply en-
velope provided. The wide spread concern among teachers about "evaluation"
made it advisable to permit anonymity for thié‘groﬁp. Only the school from
which the response came was recorded.

The principal of each pasticipating school was sent a letter thanking
him for his school's participation and requesting him to complete and returu
the enclosed SOS in the UCLA reply envelope.

Each staff consultant also filled out the SOS and returned it to the
Research Center,

In each participating high school, all students in the freshman class
(ninth or tenth grade) completed the SOS and EVPI (Student Form). Commonly,
this was done during an English or Social Studies class. The student placed

his name on the forms, After collection by the consultant these were de-

livered as a package to the Center. In addit? >n, important data on the students




was transferred from the school records to the special Student Data Summary

form by a Staff Research Assistant (See Diagram 3).
Group Data Collection Procedure

Tn addition to the four individual instruments whose use was described
above, six assessment devices were employed to collect data at the community,
school and group levels. The development of these instruments was described

in an earlier chapter. They were (1) the Community Evaluation Blank (CEB),

(2) the Parent Response Form (PRF), (3) the General Counselor Reactions form

{GCR), (4) the Counselor Reactions to Specific Group form (CRSG), (5) the

Group Attendance Form (GAF) and (6) the Post Series Reaction Sheet (PSRS).

(Copies of these instruments are included in Appendices J and K.) The
procedure for collecting group data by means of these devices will be described
below (See Diagram 4).

The Community Evaluation Blank was delivered to the principal by the
responsible consultant with the request that he have it completed and mail
it in the envelope addressed the Research Center. The nature of the inform-
ation requested on this form was such that it could best be completed by a
clerk in the principal's office.

The Parent Response Form was filled out by the responsible consultant

when tabulations of parent responses to the initial Invitation Letter were
complete (See Diagram 1) and was mailed to the Center.

The General Counselor Reactions form was filled out by each consultant

at the end of the school year.
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One Counselor Reactions to Specific Group form was completed by each

consultant at the end of each group series, separately for each group, and
forwarded to the Center with the GAF and PSRS forms collected from the group
members,

One Group Attendance Form was kept by each consultant for each
group and forwarded to the Center at the end of each series.

One Post Series Reaction Sheet was completed by each group member at
the last meeting of each series, signed, sealed in an envelore, collected
by the consultant and forwarded to the Center. An attewpt was made by each
consultant to get parents who had dropped out before the last meeting to
complete and return the form, Forms were pre-identified by school before
distribution.,

Data Processing Procedure

The processing of the individual attitude questionnaires and Student
Data Summary (SOS, FLAI, EVPI and SDS) was facilitated by the special format
in which they were printed. This format made it possible to transfer the
data from these forms directly to punch cards, without the services of a key
punch operator, by passing the forms through an IBM Optical Page Reader. On
the other hand, data from the six group forms which were not prepared in
this manner, still had to be key punched. Three phases were necessary in the
processing: (1) identification and sorting of returned forms, (2) preparation
of forms for translation to cards and (3) the actial translation of data to
the punch cards. The scquence of operations used within these phases was

as follows (See Diagram 5):
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1. Procedure for identification and sorting of returned forms:

(a) First, the District-Consultant iIist was set up, consisting of the

names of all participating districts with the names of those Project consultants
employed by each. (See Appendix E). Each district was assigned a code number as
listed in Table 4 and each consultant within that district was assigned one or more
numbers, depending on the number of DParticipating schools he served. The appropri-

ate pair of these numbers, iermed tie District-Consultant Code, was later punched

into columns 1 and 2 respectively of all data cards and served to identify the dis-
trict, consultant and school from which data had come. (Consult Table 4 for a
summary of the complete file number scheme.)

(b) Next, the Student-Parent Lists were composed. One such list was
provided for each school by the responsible comsultant. A special form was provided
(Appendix E) on which the names of all students and of their parents could be listed
and alphabetized by student last name. (These Lists had, of course, to be prepared
early, as they vere a necessary part of both group set-up and data collection Pro-
cedures.) To each of the student names on each alphabetized school Iist was assign-
ed a serial code number consisting of two digits between Ol and 99. This pair of

numbers was termed the Individual Code. It was later punched (along with the appro-

Priate District-Consultant Code) into columns 3 and 4 of all data cards concerning

& given student subject

(c) Third, the Coded Master Deck (Format M) was prepared. The District

Consultant Code, Individual Code and associated student last and first name, father
first name, mother first name and family surname, if different from that of student,
vere keypunched into IBM cards, one for each student in the sample. A set of six

Pairs of parentheses were also duplicated onto each card. Finally, a special header
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card was prepared for each district, consultam. and school and for column designa-
tions. The resulting packets of cards were then listed by school, thus producing

copies of the Coded Master List. (See Appendix E.)

(d) The Coded Master list was now used to identify forms as they were
received and processed. Student and parent names written on forms were matched
with the Llst and the associated code written on each form. The forms themselves
were filed in numerical qrder to await processing. District and school were iden-
tified by a distinctive edge mark on the reply eavelope (Appendix D) and, as a
further check, serial numbers had been Printed on the forms and assigned in blocks

to the schools.*

_ (e) The Coded Master List was then annotated to indicate whav question-
rEire f;rmaﬁhad %zggicompleﬁéa b§ eééh péreu. zénd ;;udent at thé high school lefels
and which parents had participated in the parent groups. A research staff member
matched returned questionnaires and Croup Attendance Form entries with names on
the List and entered marks in the appropriate pair of parentheses opposite the names.

(f) Next, the Annotated Master Deck was produced by passing the Coded

Master Deck through the keypunch in sequence while the operator junched in the marks
vhich had been written by the staff member on the Coded Master List. The resulting

Annotated Master Deck was then listed to produce the Anunotated Master List. Extra

copies of this IList were made for Research Center and district use.
(§) Then, the Annotated Master Deck was duplicated. The original was

filed for safekeeping and the copy submitted to the sorter. School by school,

* Initial experience with this method suggested the need for certain modifications.
The printed serial number and edge mark schemes proved effective but cumberscme.
Consequently, they were discontinued and instead the school code was pre-marked
on the revised SOS form so that it could be autamatically punched by the 1230
system. On other forms the school name was stamped before distribution.
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(1) a two or four way sort vas made, (2) the sorted subdecks listed, (3) code num-

bers duplicated into columns 1-4 of one or two blank decks, (4) the subsample-

Format Code emitted into coluwmns 5 and 6, and (5) the sorted subdecks merged again

ready for the next sort. The above five steps vere completed for each of the

folloving sorts. The number of decks code-duplicated, the subsample- Format Codes

emitted, and the number of subdecks sorted and merged are shovn in parentheses

(consult Table 5):

(1) Column #1: Separated fathers who campleted. SOS from those who
did not. (2 decks duplicated, codes 21 and 22, 2 subdecks to merge. )

(2) Column #2: Separated mothers who completed SOS from those who
did not (2 decks duplicated, codes 31 and 32, 2 subdecks to merge.)

(3) Column #3: Separated boys vho completed SOS from giris who com-
pleted SOS and from boys and from girls who did not (high school only). (2
" décks Guplicated; cedes O or 11 snd 02-or 12, 4 -subdecks to merge. )

(4) Column #4: Separated fathers who completed FIAI or EVPI from
those who did not. (1 (EVPI) or 2 (FLAI) decks duplicated, codes 25 or 23 and
2l respectively, 2 subgioups to merge.)

(5) Column #5: Separated mothers vho completed FLAI or EVFI from
those who did not. (1(EVPI) or 2 (FIAI) decks duplicated, codes 35 or 33 and
3k respectively, 2 subdecks to mexrge. )

(6) Column #6: Separated boys who completed EVPI from girls who com-
pleted EVPI and from boys and from girls who did not (high school only). (1
deck duplicated, codes 05 or 15, 4 subdecks to merge. )

(7) Column #7: Separated families in which one or both parents par-
ticipated from families in which no one did. (1 deck duplicated, code 6 2

decks to merge).
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TABLE

DATA STORAGE SCHELE

SOURCE FORMAT COLOR CODE STUDENT FATHER MOTHFR  EDUCATORS
(coL. 5) (0-1) 2) (3) (4-9)
(coL. 6)
S-P LIST M - - - = ——-
SDS 0 White 0 ALL
ScS - 1 1 Red 1 H.S. ALL ALJ. ALL
S0S - 2 2 Red 2 H.S. ALL ALL ALL
FLAT - 1 3 Green 3 E.J. E.J.
FLAI - 2 L Green 4 E.J. E.J.
EVPI 5 Brown 5 H.S. H.S. H.S.
GROUP - P 6 Yellow 6 (PART.  PART. CONS. )
GROUP - C T Blue 1 CONS.
KEY:
ALL - All subjects of that catagory
H.S. = High school subjects only
E.J. =~ Elementary or junior high echocl
subjects only
PART. - Participating parents only
CONS. - Project consultants only

( - ) - Father's, mother's and consultant's
responses cambined on one card




|
1
‘
£
.
.
4]
i
4
!
#
..

Iv - 18

2. Procedure for rueparation of forms for translation to cards:

(a) Because the special forus used had to be marked properly, it was
necessary to check them visually and apply a clean-up procedure where needed before
submitting them to the IERM 1230 Optical Page Reader. Marks vhich were too light or
done improperly had to be darkened or corrected by hand. Excessively crumpled forms
had to be smocthed.

(b) Group date forms had to be hand transcribed to special Key Punch
Forms (Appendices J and K) and checked for errors.

(c) A1l forms vere then serialized and checked against the sorted sub-

deck lists made in Step 1 (g).

3. Procedure for translation of date to cards:

(a) Next, the appropriate sets of blank cards into vhich the code numbers
had been duplicated from the subdecks formed after each sort (Step 1 (g) above)
vere inssrted into the feed hopper of an automatic keypunch vhile the matched
questionnaire forms vere placed in the feed hopper of an IEM 1230 Optical Page
Reader and the informaticn on each form automatically punched into its associated
card.

(1) One such deck was designated for each side of the SOS (Formats
1 and 2) for fathers, mothers and, at the high achool level, students; a total of
four decks at the elementary level and six decks at the high school level. The
S0S forms were then fed through the 1230 in proper sequence and the responses
punched into the designated pre-puniched deck in the same sequence.

(2) oOne deck was designated for each side of the FLAI (Formats 3 and
4) for fathers and mothers at the elementary school level only, a total of four
decks. The FLAI forms were thgn fed through the 1230 in proper sequence and the

responses punched into the designated pre-punched deck in the same sequence.




(3) One deck (Format 5) was designated for the student form of the
EVPI and one each for the father and mother respondents to the parent form of the
EVPI, a total of three decks at the high school level only. The EVPI forms were
then fed through the 1230 in proper sequence and the responses punched into the
designated pre-punched deck in the same sequence.

(4) oOne deck (Format 6) was designated to receive data from the ks
sunch forms summarizing information f.oum three group data devices, the Group At-
tendance Forms (GAF), Post Series Reaction Sheets (PSRS), and Counselor Reactions
to Specific Group (CRSG) forms (Group Data: Parents).

(5) Data from the four school data forms, the General Counselor Re-
actions forms (GCR), Parent Response Forms (PRF), Community Evaluation Blanks (CEB)

and Consultant Application Forms (CAF) were key puached into Master Consultant

Cards {(Format 7) identified by District-Consultant Code (Group Lita: Consultants).

(6) The Student Data Forms, which had been previously filled out and
coded by a Project staff member, were go designed that the 1230 would automatically
punch the code numbers along with the data. Thus, no prepunched deck was necessary.
After all forms were translated the resulting deck (Format O) was listed and matched
with the Annotated Master List. Any missing forms were either prepared and trans-
leted or a coded blank card inserted into the gaps in the seguence.

(b) The punched decks were then merged with the coded blank cards pro-
duced in Step 1 (g) for which data were not available. Each deck was then listed
and compared with the original Annotated Master List. When all lists had been
matched, the cards were ready for Step 3 (c).

(c) The completed individual data decks were then submitted to the com-
puter for transgeneration of certain variables, resequencing the computation of

scale totals.
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(d) All data decks (excluding Format M) were submitted to the collater

{ and the resulting cr.bined deck again listed and checked for error (see Tal'le 6).
| f The completed and checked Finished Data Deck was then ready to be used in subsequent §
_ ‘f statistical computations. The card addresses of these stored data are found in é
i Table 7. %

i
i
3
9
P
i
1
1
I
K




TABLE 6

SUBSAMPLE-FORMAT COD% NUMBERS FOR DATA CARDS
IN SEQUENCE FCR ANY ONE STUDENT IN THE SAMPLE #*

Iv- 21

CARD ELEMENTARY GH
SEQUENCE L JUNIOR HIGH SCHOOL
NUMBER BOY GIRL BOY GIRL
1 00 10 | 00 10
2 el 0X § 1l
3 a2 c2 12
4 23 05 15
P 24 21
6 31 c2
7 32 25
8 33 31
9 34 32
10 66%% 35
1l 66%%
NOTES:

*#

The "subsample-format code numbers"
respectively (see Tables 1, 2 and 4)

Arbitrary male consultant subsample code regardless of actual sex

are the 2 digits punched in columns 5 and 6,

of consultant.




TABLE 7

SUBSAMPLE-F™RMAT CODE ADDRESSES OF STORED DATA

iV - 22

FORM

SUBSAMPLE-

p

ABER STUDENTS | PARENTS | TEACHERS | CONSULTANTS |[PRINCIPALS

) FORMAT CODE| (M)| (F) | (M) ((F) | (1) (F) | (m) (r; [(M) | (F)
mm ol 1 1 213 L 15 T 6 718 9

SDS 0 ool1o0

S0S - 1 1 02/ 11]clf31) k151161 T1L [81 ) 91

508 - 2 2 12| 22{32| ka2i52]|62 72 |82 ] 92

FIAI - 1 3 23133

FIAI - 2 4 243 4

EVPI - S 5 05 15

EVPI - P p. 23535

GAF 6 6 6

PSRS 6 67

CRSG 6 66

GCR 7 67 T7

PRF [ 67 17

CEB [ 67 7

CAF 7 67 17

The two digits in each pair represent respectively the subsample code (card
coluwan #5) and the format code (card column #6).




Jhlaoe Sl la AN S g RS i B i L £ ta ol &

Procedural Modifications for the Third Project Year

Experience during this second Project year (Fhase One) has indicated the
desirability of meking certain procedural changes for the year 1965-66 (Phase Two).
These changes are primarily in data collection procedure. Scme of the data collect-
ed during Phase One proved unuseable for one reason or another. The proposed
changes are intended to insure the return of & maximum amount of useable data. The
proposed modifications are as follovs:

(1) Teachers have been permitted to remain ancnymous during Phase One. Next
year all respondents, vhether they are parents, teachers or consultents, will be

asked to place their names on all material to be returned for analysis. Vhile

there has been some concern expressed that this may affect the kind end frequency
of response people will give to the instruments used, the investigators believe
that such limitetions may be minimized through the utilization of appropriate safe-
guards. For example, each individual in both parent and teecher groups will be
provided with an envelope in vwhich to seal his responses. He will also be assured
that his individual responses will not be seen by district perscnnel and thet the
Project personnel who process them will not be concerned with the responses of any
one individual.

(2) A second change concerns the collection of pre-assessment data from par-
ticipating parents. Previously, materials have been mailed to all parents, but
this resulted in the loss of scme data from participating parents. For this reason,

it vas decided that during Phase Two the first meeting of each parent group will

be devoted to data collection. At the elementary and junior high school levels,

the initial series, vhich during Phase One consisted of four sessions, will now

contain five sessions. (Invitation letters to parents will reflect this fact.)
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The second and third series at these levels will continue to be four sessions long.

The length of the initial series at the high school level will remain seven ses-

sions, even though the first session will be utilized in part for data ccllection.
(3) A tundamental change in data collection procedure is reflected in the

fact that mailing of pre-assessment instruments to non-participants will be done

by the Research Center. This will necessitate early receipt of Student-Parent
Iists (including addresses) from each school. The Student-Parent List will include
(a) the last and firsv name of each pupil in the appropriate grade (1, 7 or the
first year of high school) matcheq with (b) *he first name of each of the pupil's
parents (and the family surname if different from the child's) and (c) the address
of each pupil. This procedural revision will also make it necessary for participat-
ing schools to mail returned post cards from parents to the Research Center ex-

actly two veeks after they have been mailed out. Through comparison of the post

cards with tiie Student-Parent List it will be possible to make up a list of parents
to vhom instruments must be mailed by the Research Center. All mailipng of post-
assessment materials in May, 1966, will be carried out in the Research Center.
Project consultants, howvever, will continue to be responsible for collecting pre-

assessment date from all participating parents and from all teachers and high school

studeuts, participating or otherwise. Monsultants will also have the responsibility

for collecting all-assessment date from teachers and high school students.




CHAPTER V
HYPOTHESES

In a previous publication (Shav and Tuel, 196L) a number of research objectives
rere outlined. These ‘rere stated in rather general and qua.itative terms and it re-
mained to translate them into more specific quantitative and empirical terms in order
to create a set of testable hypotheses. As can be readily seen from the last chaptey
a wide variety of data ranging from expressions of attitude to ratings of overt
behavior was collected and stored on punch cards. The analysis of these data 'ras
conducted according to the pattern set by the hypotheses to be described in this

chapter.

Kinds of Information Available for Analysis

Considered in detail, the number of variables contained in the data ran into
the hundreds. The camplexity of this fund of information “ras nultiplied several

times vhen divided along the subsample and consultant dimensions (Fig. 1). In order

to reduce this abundance of detail to ranageable proportions it was necessary to
classify the variable dimension into ten subgroups according to instrument source
format and into fowr categories as to the kind of data involved. (See Table §:)

l. First were background data, e.g., date of birth, birthplace, education and
social and raclal composition of community, size and staffing of school and attitude
of community towvards education.

2. Second vere the categories of observeble behavior as rated by school staff
(e.g., grades and disciplinary attention), assessed by standardized tests (e.g.,
achievement, intelligence, aptitude and interest), and obscrved by consultants and
participants in group series.
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(Male : Female)

Figure 1. == 50l1id statistical matrix showing inter-relationship of variable,
subsamrle and consultant dimensions.
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Table 8

Categories of Stored Data

Subjects Described
TYPE OF DATA Student | Parent| Teacher| Coun. | Adm,
1. Background data 0 0 L Ly9 | 4
2. Behavior: ratings by school staff 0
3. Behavior: standardized comparison H 0 ﬁ :
4. Behavior: observations by consultants 5,6
5. Behavior: observations by participants 8 8 [
6, Attitudes: self report 1,3 1,2 1 1 1
7. Attitudes: ratings by students 3
8, Attitudes: ratings by parents 3
9. General impressions of consultants 7 7
%* Key To Instrument Code

Code Instrument

0 Student Data Summary (SDS)

School Opinion Survey (SOS)

Family Life Attitude Inventory (FLAI)
Educational-Vocational Plans Inventory (EVPI)

AN R e T LN LAY

Cormunity Evaluation Blank (CEB)

Group Attendance Form (GAF)

Counselor Reactions to Specific Group (CRSG)
General Counselor Reactions (GCR)

Post Series Reaction Sheet (PSRS)

e N2 o0 - W N

Consultant Application Form (CAF)
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3. Next were attitudes as self-reported by all groups on the SOS and by
elementary and junior high school parents on the FLAI, self and parent ratings
and parent ratings of student interest, level of aspiration and abilities, and
student ratings of how they perceived their parents would rate them.

L. Finally, there were gerieral impressions of the group process as seen
by the participating consultants.,

These four groupings could be further consolidated into independent
variables (background data) and dependent variables (behavior, attitudes and
impressions). The latter, of course, only fit the definition of dependent
variables when used as criteria of change attributed to the experimental
intervention, i.e., parent counseling. Certain other independent and control
variables were classified along the "subsample' and "consultant" dimensions.

The subsample dimension contained the five role groups (students, parents,
teachers, counselors, and adrinistrators) each of which group was further divided
by sex, yielding ten subsample groups (identified by the subsample code number
in column 5 of each data carc). The entire dimension could also be dichotomized
as non-professional (students, parents) and professional (teachers, counselors,
administrators).

The consultant dimension contained all participating consultants further
classified by school(s) and clistrict in which each served (identified by the
District Consultant Code number in columns 1 and 2 of each data card). Within
any school a further division was made between participant and nonparticipant

parents and between their children.

General Hypotheses

1. Null hypotheses were proposed regarding differences in individual dependent

variable means among the two, five and ten divisions of the subsample dimension and
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among the two, six and forty-five divisions of the consultant dimension. Null
hypotheses were also advanced regarding differences in any division mean of the
consultant dimension across the subsample dimension and vice versa. Finally, null
hypotheses were set up regarding interactions among divisions of any two or all
three dimensions. When these data are complete, analysis of variance and analysis
of covariance using background data as covariates vill be performed.

2. With respect to possible significant intercorrelations between individual
dependent variables, null hypotheses were also proposed. Computation of these
intercorrelations will be performed for the entire sample and for subsanmple and
consultant dimension divisions vhen the data are ccmplete.

3. Hypotheses were proposed to the effect that the ten factor scales of the
SOS and the fourteen factor scales of the FIAI as originally extracted with other
samples will be sustained on re-factor analysis. These analyses will be performed
vhen the data are complete.

L. Null hypotheses were advanced regerding significant correlations betueen
"background" independent variables and individual dependent variables. The testing

of these hypotheses awaits completion of the data pool.

Specific Bypotheses

1. It was hypothesized that a significant relationship would be found between

individual educational attitudes, expressed as scale totals on the SOS and FLAI, of

(a) fathers, (b) mothers and (c) students (where appliceble) and the following data
taken from the SDS (see Fig. 2):

(1) grade level of student

(2) relative age of student

(3) birthplace of student

(4) family structure of student
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# The community sample means of asterisked individual variables were compared with the means of other conmunity

samples to test hypothesis 2,

Figure 2. -- Tridimensional intercorrelation matrix incorporating background and behavioral independent variables,

subsample dimension, and attitudinal scale total dependent variables according to hypotheses 1 ard 2.
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(5) occupational level of fathers

(6) occupational level of mothers

(7) size of family

(8) 1Q of student

(9) Kuder interest pattern of student

(10) subject marks of student, and

(11) tardies, absences and referrals of student

2. The corollary hypothesis was advanced that a significant relationship

would be found between community educational attitudes, expressed as grand mean
scale total scores on the SOS and FLAI, of (a) fathers, (b) mothers and (¢) stu-
dents {where applicable) and mean:

(1) transiency (birthplace)

(2) femily stability (structure)

(3) occupational level of fathers

(4) occupational level of mothers

(5) size of family

(6) IQ of student sample

(7) overall Kuder interest pattern of student sample

(8) grade point average of student sample, and

(9) tardies, absences and referrals of student sauple in an entire
district and specific school attendance area (see Fig. 2).

3. It was hypothesized that there would be a significant pattern similarity
among the following three sets of Kuder interest patterns for (a) fathers, (b)
mothers and (c) students (see Fig. 3):

(1) actual Kuder scores (SDS, Xuder Report Form)

(2) rating of student’s occupational interests (EVPI)

(3) rating of student's combined interest and ability (EVPI)




L., It ves hypothesized that there would Ve a significant corrclation betveen
ratings of each student's aptitude or subject warks by the following (see Fig. 4):
(1) his father (EVPI - P)
(2) his mother (BVPI -~ P)
(3) hiuself = - (EVFI - 8)
(4) his teachers  (3DS)
2+ It was hypothesized that there would be a significant correlation bet:reen
ratings of each student's (a) father, (b) mother and (c) student perceptions of his

academic potential as perceived by the folloving persons (see Fig. 5):

{.) his father (EVPI - P)
(2) his mother (EVPI - P)
(3) himself (EVPI - S)
5. It was hypothesized that there wvould be a significant correlation betveen

ratings of each student's academic standing in terms of (a) actual ability and (b)

teacher marks by the following persons (see IHg. 6):
(1) nis father (EVFI - P)
(2) his mother (EVPI - P)
(3) himself  (EVPI - s)

7. It vas hypothesized that there would be a significant correlation betireen
ratings of each student's frequency of discussion of vocationel plans with his (a)
father and (b) mother mace by the following persons (see Figure 7):

(1) his fathe: (EVPI - P)
(2) his mother (EVPI - P)
(3) himself (EVPI - 5)
8. It wvas hypothesized that there wvould be a significant correlation betveen

ratings of each student's degree of disagreement about vocational Plans vith his

(a) father and (b) mother made by the following persons (see Figure 3):
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Father's rating of potential
Mother's rating of potential

Student's rating of potential

Father's rating of standing
Mother's rating of standing
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Figure 5. -- Representation of the nine cells generated by three raters
using three perceptions of ratings according to hypothesis 5.

Figure 6. -- Representation of the six cells generated by three raters each
rating academic standing in terms of both actual ability and

teacher marks according to hypothesis 6.
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DISCUSSION WITH

g )

g A
Father's rating of frequency % ¥F é'MF_ﬁ
Mother's rating of frequency FM 2 MM
Student's rating of frequency TS | MS

Figure 7. -- Representation of the six cells generatcd by three raters
each rating frequency of discussion of vocational plans
with father and with mother according to hypothesis T.

DISAGREEMENT WITH

| |

&
Father's rating of degree FF MF
Mother's rating of degree FM EMM
Student's rating of degree FS ‘i MS

Figure 8. -- Representation of the six cells generated by three raters
each rating degree of disagreement about vocational plans

with father and with mother according to hypothesis 8.
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(1) his father (EVPI - P)
(2) his mother (EVPI - P)
(3) himself  (EVPI - S)

9. It was hypothesized that the extent of a given parent's participation in

the parent groups, favorableness of that parent's rating of the parent groups and
favorableness of his consultant's rating of the group(s) in which that parent par-
ticipated would ULe correlated significantly with the folloving variables (see
Fig. 9): .

(1) Individual educational attitudes (SOS and FIAI scale totals)

(2) Commun%ty educational attitudes (ccmmunity mean SOS and FLAI scale
totals

(3) Individual Kuder interest patterns and ratings
(4) Ratings of student's aptitude or subject marks

(5) Ratings of student's academic potential

(6) Ratings of student's academic standing

(7) Ratings of student's frequency of discussion vith parents about voca-
tional plans

(8) Ratings of student's degree of disagreement with parents about voca-
tional plans

(9) Extent of parent's participation in parent groups
(10) Favorableness of parent's rating of his own parent groups
(11) Favorableness of consultant rating of that parent group
10. It was hypothesized that none of the families of variables listed above
under hypothesis 9 would exhibit any significant change on post testing following
participaetion in the parent groups both absolutely and using non-participants as
controls.
The above listed specific bypotheses do not exhaust the potential store of

relationships possible among the numerous variables involved in this study. Only

major hypctheses have been spelled out in this chapter.
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|
'Extent of + Favorable- Favorableness
VARIABLES i parent ness of of consultant
CORRELATED participation | parent . rating
J rating
|

Individual educational attitudes |

- e o

Community educational attitudes

Individual Kuder patterns and ratings |

Ratings of student's aptitude or marks

Ratings of student's academic potential ?

Ratings of student's academic standing f

|
Ratings of student's discussion frequency |

Ratings of student's disagreement degree ,

Extent of parent participation ":’><

| ? :

| Favorableness of parent's group rating ; ?j:::>*<:::::
; 5 | '

p Favorableness of consultant's group rating i jj::::><::::i:

Figure 9. . Intercorrelation Matrix For Variables Specified In llypothesis 9.
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CHAPTER VI

PRELIMINARY FINDINGS 1

The data being reported in this section cannot be considered final, even with

respect to the parameters upon which it reports. It is Primarily descriptive data
relating to the participating districts, schools and consultants. A summary of
this data will present a picture of the kinds of school situations in which the
Project is being carried out, and of the individuals who are doing the actual work
in public schools. In addition, some data is cwrrently avallable on parent partici-
pation in groups. The information presented here represents that which was avail-
able at the middle of the 1964-65 academic year.

Participating Districts

After investigating twenty-two school districts in Southern California, six
were ultimately selected by Project staff for barticipation. While one of these
districts subsequently withdrew from rarticipation during the first phase of the ]

Project, but will begin as a pParticipant in Phase Two, one of the districts which

has participated this year will not be participating next year. The major criteria
utilized by the Project staff in selecting districts were (1) evidence of interest
and administrative support, and (2) the existence of a cadre of interested and
well-trained pupil personnel specialists. It was emphasized at all times by Project
staff that pressure should not be brought to bear upon any pupi) personnel special-
ist to participate if his interest or commitments did not incline him to do so.

In addition to the Southern California Districts, the city of Albuquerque, New

Mexico, is participating in the Project, making a total of six different school i
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districts active during 1964-65. These districts range in size from one which repre-

sents a community of 26,000 people to one representing over a million.

Participating Schools
A total of twenty-three schools were participating in the Project at the date

of this report, seventeen elementary schools, four junior high schools, and two high
schools. It is anticipateéd that this number will increase during the second half of
the 1964-65 academic year. Perusal of data available on elementary schools indicates
that the smallest school was a 14 teacher school serving 400 studeuts, and that the
three largest elementary schools have 33 teachers each, serving approximately 1150
children. The Junior high schools were composed of approximately 1100 students each
and vere staffed by about 40 teachers. The two high schools had approximately 65
teachers each, serving 1509 and 1700 students respectively. Specific figures for
each school are reported in Table 9.

The children attending these schools were predominantly from middle class
families, but this was a modal figure and some schools showed a striking variation
from it. Five of the elementary schools reported 50% or more of their students as
having come from lower soclo-econcmic status families, while only one elementary
school reported more than half of its clientele as originating in families consider-
ed to be in the upper socio-economic strata. Eleven of the elementary schools re-
ported half or more of their Population @s having come from middle class homes. For
the three junior high schools on vhich data were available, middle class families
predominated, but in one school there was an almost equal balance between middle
and lower class families. Complete data are reported in Table 10.

As the socio-economic data suggest, the ethnic distribution among children in

Participating schools was Preponderantly White Anglo-Saxon. Again, however, it is

B i s 2 20 P PR
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Table ¢

Schocl Size and Personnel

District School . Students Teachers Counselors
Full-Time Part-Time
A 1 (Elem,) 920 28 0 0
2 560 20 0 0
3 (Jr. Hi.) 1078 38 2 0
L " 1115 L1 2 0
5 " 1093 38 2 0
6 (Data not currently available)
B 1 (Elem.) 558 19 0 1
2 " 400 14 0 1l
3 " 550 19 0 1l
L (H.S.) 1700 62 L 0
C 1 (Blem,) 715 21 0 0
2 " 910 28 0 0
D 1 (Elem.) 1006 29 0 1l
2 " 546 15 0 1l
3 " 1145 33 0 1
L v 1154 33 0 1l ]
5 1150 33 0 1l %
6 ¢ 765 22 0 1l
7 " 790 22 1 0 i
E 1 (H.S.) 1509 66 L 2 g
F 1 (Elem.) 1000 30 0o 0 ’

2 " L23 15 0 1




District

Socio-Economic Characteristics of Participating Schools

School

1 (Elem.)
2 "

3 (Jr.Hi,)
h 14

5
6 "

1 (Elem.,)
2 "

3 fl

L (H.S.)

1 (Elem,)
2 !

1 (H.S.)

1 (Elem,)
2 il

~Fulo

Table 10

Percentage of Students

Lovwer Class Middle Class

(Data not currently available)
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30
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98
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27
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85

30

19
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necessary to point out that this was a central tendency and that some participating
schools vere comprised predominantly of non-White Anglo-Saxon students. There were
tuo elementary schools vhere 50% or more of the population was a minority group,
and one junior high school where this situation also obtained. The ethnic composi-
tion of the student body of each participating school is reported in Table 1i.

The principals of participating schools were asked to estimate the relative
favorableness of their constituent population towards schools and education in
general. The predominant Jjudgment of the principals in participating schools was
in the "good" and "excellent" range. Again, hovever, there are notable exceptions.
One elementary school reported that the attitude of 25% of the parents of children
in that school was either "negative" or "poor" towards school and one participating

high school reported the same proportion of negative and poor responses. It is

interesting to note that in the latter case it was the school with the highest por-

portion of upper class families in the entire group of schools included in the sample.
Eighteen out of the twenty-one schoole on which these kinds of data were available
% indicate that "good" or "excellent" attitudes towards education characterize the

parents of 75% or more of their constituent population. Complete data are reported

in Table 12.

The schools included in the present sample represented a wide cross-section
in terms of size, kinds of populations served, with respect to socio-econcmic and
ethnic status, and attitudes of parents towards education. It should be emphasized
that they did not represent all schools included in Phase Nne of the Project but
only those on whom data were available at the time of the writing of this report.
This includes the period up to the middle of the 1964 65 academic year.




Table 11
Ethnic Characteristics of Participating Schools
District  Schonl Percentage of Students
White-Anglo Mexican Negro Oriental

A 1 (Elem.) 99 1 0 0
2 50 L5 5 0
3 (Jr.Hi.) 95 L 0.5 0.5
L " 2L 72 5 0
5 " 95 L.5 0 0.5

6 v (Data not currently available)
B 1 (Elem.) 90 5 A 1
2 " 90 5 L 1
3 85 10 4L 1
4 (H.S.) ol 5 0.4 0.2
C 1 (Elem.) 35 6L 0 1
2 0 89 10 0 1
D 1 (Elem.) 98 1 0 1
2 " 98 2 0 0
3 " 98 1 0 1
L oo 99 0.3 0.2 0.5
5 " 99 0.5 0 0.5
6 98 1 0.5 0.5
7 " 92 5 0 3
E 1 (H.S.) 78 10 10 2
F 1 (Elem,) 95 L 0 1
2 " 93 5 0 2
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Table 12

Attitudes of Parent Constituents Toward School

District School Negative Poor Fair Good Excellent

2 % % 2 %
A 1 (Elem,) 0 0 10 60 30
2 " 5 20 L0 30 5
3 (Jr.Hi,) 0 1l L L5 50
L v 0 0 25 50 25
5 " 0 1l 10 6L 25
6 (Data not currently available)
B 1 (Elem.) 2 3 5 g0 10
2 " 2 3 10 80 5
3 2 3 10 80 5
L (H.S.) 0 5 5 20 70
C 1 {Elem,) 0 0 25 50 25
2 i 1 2 22 70 5
D 1 (Elem.) 0 0 2 15 83
2 " 0 0 5 75 20
3 0 0 5 20 75
L v 0 0 0 30 70
5 5 5 10 60 20
6 " 0 0 2 10 a8
7T " 0 1l I 10 85
E 1l (H.S.) 20 5 50 25 0
F 1 (Elem.) 1 3 41 L9 6
2 " 0 2 13 L5 4O




Participating Consultants

A total of 4} consultants participated in Fhase One of the Project. It is
anticipated that approximately 50 consultants will be utilized during Phase Two,
beginning in the Fall, 1965. The range of public school experienze among these
forty-o n € individuals was from O to 33 years with a median of approximately 10
years. The range of years of experience working in a pupil personnel specielty was
from O to 10 years, with a median of three years in this kind of position. These
figures suggest that the participating consultants were & relatively young group
with substantial experience in public school work, but with relatively brief tenure
in the pupil personnel field.

Represented among the 43 consultants are 35 advanced degrees distributed among
29 individuals. Two of these advanced degrees are doctorates, one an Ed.D. in Edu-

cational Psychology, the other a Fh.D. in Educational Psychology. The predominant

degree is the MA in Guidance or Educational Psychology, with a sprinkling of MA's

in Psychology and Administration. There are only a few M.Ed. degrees. The usual
distinction between the MA and the M.Ed. is the completlon of a thesis. The heavy
preponderance of MA's over M.Ed.'s in this group suggests the possibility that this
group has a research orientation which might have predisposed them to participate
in the Project.

Almost the entire gammut of pupil personnel specializations is represented in
this group. Those professions represented include counseling, school psychology
and psychometry, school social work, child welfare and attendance, school nursing,
and speech therapy. The most dominant specialization in this group is counseling,
with 27 individuals reporting specialization in this area. Ten are qualified as

School Psychologists or School Psychometrists; 3 as Social Workexrs; 2 as Child Wel-

fare and Attendance workers; and 1 each as School Nurse and Speech Therapist. (The
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total number reporc=d here will add to more than kl since some individuals are
qualified in more than one specialization.) These results are reported in Table 13.
Of particular interest to Project staff was the previous exposure of consul-
tants to both the academic and practical aspects of group counseling. It was notead
in th<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>